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Chapter I

INTRODUCTION

Background and Significance of the Study

One of the major difficu;ties faced by school counsglors
is their inability, often due to conditions beyond theix contxol.
to fulfill some gf the most basic roles and objectives inherent
in a broper guidance program, namely, individual counseling.
Aithough not ciaimed to be a panacea, I feel that an innovative
educational program calied Ouxwérd Bound has within it the basic
structgfe and opportunities which would allow a school guidance
counselor to develop effective£?ounseling relationships with his
clients. In fact, many Outward Bo;nd objgctives Are similar to
established counseling objectives, and although not designed
specifically as a coun§eling situatién, pafticipants achieve many
of the same.,insights and attitudes frqm Qutward Bound.aé‘they do
from counselor developed situations. Finally, I feel tha; if‘the
Outward Bound program‘wgre staffed by spefifically ¥rained"guidance
.personnel, even more desired counseling outcome; would occur.

It would seem that when one. looks at a definition of ‘the

role of the guidance counselor, and aven when looking at the

3 P

emphasis ©o:. counselor txaining institutions, the major role of the

counselor is to prxovide individual and group counseling to - the

client. ' In fact, the ASCA "Guidelines for Implementgtidn of the

-1



ASCA Statement of Policy for Secondary 5chool Counselors' states
that "The 5chool counselor should devote no less than SO per cent
of his assigned time in couoseling with individual pupils or small
groups of pupils" (American School Counselor Association, 1964,

p. 10). It is my view that the counselor has been unable to fuli-
J ‘

(
!

‘fill this role within the schopl setting. He is plagued by
odministrators who want him %o assist with administrative tasks
““\.ssuch as discipline, sche uflng; attendance, and the like. He is
forced ‘to. perform gleficjl duties such as record keeplng and filing,
‘”even though at t1mes he may be wark:ng on areas rathex important

to his role such‘as\working‘in‘a guidance information library.

Indeed, as in many situations; he may eveg\be-cailed upon to do

substitute teaching or to supervise one or morenstudy halls. Fron
| e

-

thls emerglng picture, time can be seen as very 1mportant.‘\Even if
T

~ .
T~

the counselor can shake the administrative image, does he have
enough txme to counsel individuals who need to, see hxm aboutipartlc-
ular needs, let alone recruit c11ents for 1nd1v1dua1 and group
GCOunseling. }
In addition to the above, the coupselor's rolegmay be
complicated by other conflicts. Many teachers, for example, are
Eantagonistic toward the counselor and his role. They see him}

’ un‘ortunately, as actlng.ln an admlnlstratxve capacity and thus when
he does not fu1f111 this role 1n matters such. as he1p1ng them dls-
-c1p11ne a classroom or helplng then chastlse a student, they feel
counselors are of little worth and relay this attitude, either

i T

ovexrtly or coqgrtly,"to their students.

I
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From this varied concept of counselor role the student as a

potcntial clicnt too receives & distorted and often confusing view

of the counseling functlon, even though the counselor may try to

compensate in some way. In;addition, even if the potential client
is "turned . oa'" enough to want to seek out the counselor, the non-
counseling duties still bring back the matter of the counselor

having time enough to fulfill the. task.
Thus this writer proposes taking the counselor out of the

school building and placing him in a setting where he can devote

N

most of his time to individual and group counseling. 3uch a setting

is Outward Bound. Outward Bound is a relatively new outdoor
education program which was first established in the United States
in 1962 in Colorado. Now there are eight such schoois in the United
States and the progrem is still growing with over 200 adaptive
programs being developed by lpcal educational insiitutions, The
puxpose of the Qntward Bound program is to fake youth out of a

h \\gteriie school setting and put them into their natural environment.

Hereitheyklearn how to cope with new problems developing Wlth the”\

envirornent, with’eaeh other, and with themselves. Each group/éf ft»f

8 to 10 part1c1pants is accompanled by an instructor who is skilled;J'

ir coping with the environment and who teaches the participants

~

in essence how to survive in +heixz new sur.oundzngs where ‘the -
L]

environment is not the only nenacing force. Ideally the\Instxucter-
(ox perhaps an assistant instructor) could vexy well be tzained ;;\\\\\\

counseling. Each day new experiences are presented which partzcxe. _

) ' A | , . L
pants must learn to cope with and with a counselox present the

[y

1(1, . . i,~
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3
participants would be able to receive imnediate counseling, -¢ither

during the course of everts or more logically around the evening
' campfire where this writer has found from personal experience that
people are ready and willing to discuss their concexns.

Notice too that the counselor is readily avgilable and even
participates in the same activities:as his potentiai élients. Hé
is free of all outside csncerns and can devote all of his time to
the individuals with whom he is woFking. By the end of the pi?grah
the counselor most likely has established the rapport necessary to

continue the relat1onsh1p after reth&n to a common setting (although,
not in all cases will they return to the same sett;ng)

In addition to being a'program very much.adaptable to the

4

Outward Bound program is in many ifistances quite similar to what is

process of izinidual and group counseling, the philosophy of the
wanted in a good guldance program. p

Fom the publication ‘moutward Bound in the SChools"
(Outwari Bound, Inc., PP- 1-2) the phi}osophy of the program can

be seen:®

' ==== a belief in the value”of personal confidence
based on -individual success.

~==- a belief in the'reality of human interdependency.
~wwse= a belief that the ‘human interaction whlch grows Out
of group responsibility and group accomplxshment is

' essentially honest, useful and healthy.

we-- a belief in the value of an 1ntens1ve conf:ontatipn
with fundamental natural forces.

w==w a belief in tbé value of extended solxtude and

contemplathﬁ _ .

e . EY
E . .




meew a belief in the value of purforming meaningtul
service.

== a belicf that much can be learned when problems ara
presentad rather than answers given.

—=== a beolief that maturity cntails, among other things,

having had real cxperiences with a wide range of
natural human reactions =-- fear, joy, fatigue, respect),
hungexr, laughter, pain, lowve.

The philosophy.of the program is further described in
"outward Bound in the Schools' on page 2. "since coming to the
United States in 1962, Outward Bound has served individuals and
educational institutions by increasing ;pdividual self-confidence,
" enhancing group cohension, and providing/a common expefiential base
for faculty and students” (Outwérd Bound, Inc., P- 2).
. While professional school counselors have responsibilities
to otherx intgfest groups such as parents, the administfation, and
the connunity, their main focus should be, a5 with Outward Bound,
in providing direct services to the student oxr client. The ASCA -
states in its Statement of Policy fox Secondary School Counselors .
that (Amerxican School Counselor Associaticn, 1964, P- 4)
The School counselor has the.responsibility to--
1. Assist each pupil to weet . the need to understand
vhimself in relation to the social and psychological
_ world in which he lives. This implies helping each

. pupil understand his aptitudes, interests, attitudes,
abilities, opportunities for se1f4fu1fillment,‘anqq?he
interrelationships among these. : k» .

5. Assist each pupil to meet the need of accepting X
(definea as being able to behave consistent with) his -
aptitudes, interests, attitudes, abilities, and

opportunities for self-fulfillment.’

a

12
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3. Assist each pupil to meet the need to develop
pdrgonal décision-making competency. Included is
' the reSponsibility of assuring that the pupils
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experiential base' with the student participants, the .opportunities

for this type of growth are outstanding.

Statement of the Problem.

The prbposai of 'this writer is then that guidance counselors
be involved in Outward.Bound programs-where obJectlves and oppor-
tunities‘for-fulfilling these obJectlves are compatlble with the
objectives of_eeuhseilng, qnd where the counselor is free fxom the
encumberances of traditional schoel settings.

1t is the purpose of this study to previde'data relative to
the above propoSal. Specificaily, the object of the ;tudy’is_to
conpare Outward Bound and non-Outward Bound studente in tefms of
attitudes toward self and others through the completion of open=

endeo statements. while the hypothesis_is stated in the nq;l form,

the result: will be. uabulated in percentages father thana statis-
1 .o
.ticelly.

Eypothesis T ' o , ) .

There will be no dlfferences 1n self reports on a sentence
completlon questlonnalre concexning understandlng of self and

others between students who have’ pazticipated in Outwazd Bound and a

matched group of students who have not_participated,

Procedure

&

The ‘next chapter, Chapter II, will contain a xeview of the

literature in the counse11ng f1e1d show1ng the typeb'of probiems

counselors have in fu1f1111ng their ob)ectlves 1n the trad1t1onal

setting. This chapter will also contain a :eV1ew of he literature

~

Q ' : P C ‘ ’ 14 ‘l‘ | - | ¢
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1n the Outward Bound .field, explaining the‘hzstory of the program,
.the types of prograns adapted from the orzgznal concept of Outward
Bound and the Outward RBound program itself.

Chapter III wzll give the results of a survey gzven to
seuenty—ezght WOodward High School students, Toledo, Ohio. Thlrty-
nine ef these stunents, both male and female and in their junior
or seniox years, were selected because of the partzczpatzon rn one
of a variety of Outward Bound programs the previous summer. The -
second.group of thirty-nine Junzors and seniors was selected at
random, but care was taken to select the same number of male and
female etudents as the first group, as well as the same number of
juniors and seniors. Both gzoups represent a Ccross SGCthﬂ of the
populationbof the school with various racial and ethnic backgrounds
and various levels of academic -ability. Of the questionnaires
distributed, twenty-eight were returned by those who have partici-
pated in Outward Bound while twenty-one were returned by those who.
have not participated. | " - | ;

?inally, Chapter IV will summarize the findings of both
'the survey of the literature and the student questionnaire, and

"will presegt sone conclusions and recommendations as a xesult of

these findings.

15
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Chapter II

SURVEY OF THE LITERATURE

—_—
—————

Much has been written in regard to the difficulties school
counselors have in fulfilling their counseling roles in the school
setting. 1In addition, while only in existence in‘the United States
for,ten years, those concerned with educatlJn have been quite

enthused with tue concepts 0utward Bound promotes. Literature in

both fields will be -reviewed in this cnapter;
’ ' '

L1terature in the Counse11ng Field

The 11terature 1n the counseling f1e1d shows that dedicated
counselors for some time have been quite concerned with the ab111ty
- (orx 1nab111ty) of the counselor to fulflll his . %5 of'personal
and group counseling in the school setting. Majox hindrances }
1nc1ude the fact that counselors are aligned with the administration
because of both the. organxzatlcnal tructure of the schecol and the
adminxstratlve goals of many school counseloré, agglthe fact that
neither parents, teachers, nox students (end som@times copnselors
themselves) properly understand the status of counsel;ng as a

>

"helolng" profes:1on.
. The admlnlstratlve stxucture is the basis of many of<the
'conflicts that hanmnpezx the achievement of counsellng goals.  'One
f the first d1ff1cu1t1es for the counselor 11es in the ambiguity
of his organxzatlonal role" (Blocher, 1966, p. 186) " In fact,

studies have shown (Ashcraft,‘1966) that of the‘schools surveyed . .

< .. 16
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"Only 36 per cent of the schools have o ritten policy concerning
the specific duties of the_counselor" (Ashcraft, 1966, p. 231).
The'ambiguitp of specific duties carries over to the
counselor‘s statusfas a staff member in the schools. He is mneither
a faculty member,nor a 'Ytrue" administrator. Further he has no :
real professional model to pattern himself after as there prob;hiy
is no supexvisor stationed’ with him in the school, if indeed he has
one at all. (Noble, 1968) It seems quite natural then that the
ccunselor would identify with the administration Simply because he
has more in common with it as a refe*rent model than he has with
the faculty from whose ranks he was probably "promoted." |
. It is precisely this administrative structure wiih which
he identifies~which increases the difficulties which the counselor
‘has in fulfiiling his role. Administrators, first of all, control
the.ways in which money’is to be spent. Jhe expenditures which .
they make, however,: are not always for the promotion of the interests
of the guidance program. Examples are c1ted (Shertzer and S+one, |
1963) whexe NDEA funds received by the schools were poured into the
‘purchase of ‘tests and testing equipment, resulting in massive test-“
ing programs that- served 11tt1e or no guidance function. The
administration may have had a purpose in this, however, whlch leads
to a second consideration._ Administrators are very muchuconcerned
wzth public relations (Shertzer and Stone, 1963), and with the ¢
;guidance department giv1ng tangible results in test scores (rather

i

than the often intangible but positive results from personal g

rcounseling), the administrator gets the. pOint across to the public
_ b
i

< . -

that his school is doing a "good" Job.
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in addition to having the administrator control the money
\:which the counselor spends, the administrator.contrpls mnch of the
counselors time by the assignment of extxaneous.duties that are not
related to the guidance function of the counselor. wWhile expressly
.forb1dden by the ASCA Guidelines for Implementatlon (1964), it scems
that counselors are increasingly involved in them. Gannon (1962,

p. 41) reports from a study he made that counselors ", .'; are often
involved in duties that few individuals c0uld serlously construe
as gnldance, such as record keeping, chaperonlnq dances and dr1v1ng
.the bus for the track team.’ Many of their efrforts more logically
cla551fy them as juniox admlnlstrators. . In reference to clerical:

respon51b111t1es, Corw1n and Clarke (1969, p. 211) state that\"The

"2

weight of clerical responsibilities assigned to eounselo:s is a

bl

burden. Much of the typical school counselor's time is,not spent
. in counsellng students but in analyzlng test zesults, 1ndex1ng

occupat10na1 1nformat10n, ma1nta1n1ng cumulatlve records on students,

L4

checklng attendance, e o oM

The means by whlch adm1n1strators have»taken the gréatest
st?ides to stifle the effectiveness of a:¢0unselor thbugb is by
making the counselor part of the administiativethierarchy zathert
than just subservient to it. The ASCA was -aware of this when they
wrote their Gu1de11nes for the Implementatlonlof Pollcy Statenent'
"Effectlve dischaxge of his respon;;b111t1es is dependent upon the
school counselor's be1ng free f*om functlonlng as an, admznlstratlve

assxstant .and from other intrusive duties" (Amer1can School Counselo.

Asspcxatxon, 1964, p. 10). The reasons for ‘this posxtxon are

18
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important. Blocher (1966, p. 198) describes the concept quite'Well

when he says’"Formalﬂadhinistrative responsibilities may only dis-
tract the counselor from.his most central roles and may inhibit

“these roles by destroylng his image as a helping person." These

*

'4dm1n15trat1ve respon51b111t1es destrOy his 1mageﬂas a helplng
\.

person because "As an agent of  the school, the counselor is comnitted
to gfhool objectives Wthh unfortunately, are somet1mes at odds wlth

the Welfare of particulax classes of students" (Zerface and Cox,
|

1971, p. 372). Yet, as was seen in Chaptex I, the prlmary obJectlve

of a counselinglprogram is to "assist the student,' not assist the

lnstltuulon agalnst the student.. ' \ o

One area in which the 1nst1tutzon s needs are. served by‘the

dmlnlstfatlve counselor is the area of enforcement of school zules
1
and regulations, wh1ch often puts the counselox in a. bxnd. "Faced

I

.w1th the d15c1p11ne problems of. uncoopexatxve students and knowxng

_*hem only 1mpersona11y, the school counselorx: probably employs coer=-

cive ﬁeasures dlsprooortlonately more often than psychotheraplsts

/
in przvate practlce" (Corwln and Clarke, 1969, p. 208). ~While

/

dfgc1p11ne in itself is not ent1re1y bad, 1t in effect destroys the

rapport “(ox. pxevents it from being establxshed) between the c0unselor

L

- and the client. This is perhaps the most damaglng aspect of all,

for unless the c11ent is willing to cone to the counselor and trusts

the counselo- to help h1m rather than dxsc1p11ne hlm, no . counse11ng
: w111 be done at all. Thus the zeputation of the counselor is 1mpor-
tant. 'No dOubt the reputatlon of the " counselor partlally 1nfluences

the establlshment and malntenance of rapport" (shertzer and Stone,»;

1968, p. 349). The counselor at the same txme has to be honest

19




13
!

and consistent; “"Except in rare cases, counselors cannot maintain
effective counseling relationships with students in geceral'and at'
the ‘same time be rcspoqsible for disciplinary action with a few"
(Wrenn, 1962, p. 147). - . :
Even if the counsclor is nof engaged.in'discipliné,\he still
has serious.problems with image and-rapbort if he is at all'aligned
_ |

with tﬂg\gdministration‘ "The ccunsélor who is required to function
as An admicgét;ative assistant, or who permits himself to be used

in this way, will inevitably be seen by studengs and parents as no
fmore than this'f (Shé;tzer and Stonc, 1963, p. 28). From this view

the demand on the\counselo: cocld conceivably be greaé. Studenfs
can'vicw the coucselor és_one‘having the power to.assérf<administra-
tive authofify, and thcs, as Nobie (1968 P. 95) cites as an example,
"Wwhen the counselor has the authority to make changes in a student'
schedule the stucent comes to- h1m w1th the best possxble.story
calculated to produce the deslred change." "The client is not inter-
ested in helpxng and understandlng hxmself ﬂHe simply wants scmething
done for hxm. In addltxon, "In most cases,'studcnts do no;'bring{
problems to an administrstor;bto the Qegree that the counsglor .
functions as an'administratcr,ﬂhé is rendered impotent as a’counselor®
{Shertzer and Stone, 1963, p. 29); t ;f ' e
Parents also often perceiVe the counselor ss.somebne who can

n"do" something for them rather than help them solve thelr ownlconcern.'

~Corw1n and Clarke- (1969, p. 210) r9port ‘that the counselors"

v o tenuous status xs underm1ned further by 1ntrud1ng thxrd

parfies, particularly parents. They frvqnentli}complaxn about

’2.;
i . o .
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perents trying to persuade them to have their grades changed, ox
to get their sons on.the athletic team.'"" ' . N

A third group which has a distorted view of counseiors and

.

this helps impair, their effectiveness is the teachers. Teachers,

too, have antagonistic views .toward counselors because they are .

EY

members of the administrative hierarchy. Zerface and Cox (1971,

ﬁ. 372) fipd that "Stiil another arguhent for removing the counseloi
from the schSol(follows from the fact that competition frequeﬁt;y_;
efises.between teacher and eodnselor‘ever'metteis-assobiated with
prest;ge and authorlty.ﬂ_ One source of this antagonism is often

3that the counselor has’ authorlty for scheduling (Ashcraft, 1966).

The result is that the. teacher is at odds with the counselor,
sometimes to the detriment of the student. "Because”of their .
schedullng IeSpODSlbllltIES, c0unselors frequently find tbemqelves
under cross-pressures from the teachers, who do not want the slow

learnexrs, and the students who do not want the difficult teachers"-

o

| _(Corwin and Clarke; 1969, p. 213). A further cause of the antag-

onism between teachers and counselors is the view that the teachexs

—

hHave cf counselors. "In a recent study of 28 selected high schdols

(Corw1n, 1967) a ma;orlty of the 900 teacherxs 1nterv;ewed agreed

N

that counselors 'usually 11ne up w1th the admznzstratlon' in case

of any frictxon 1nVOlV1ng teaphers or students" (Corwin and Clarke,”

N
AN

‘1969, p. 203) .

Thxs writer w;shes he could end\thls sectxon on a posxtxve

note that shows counselors are above a11 of h1s, but research shows
I I

ine up ‘on’ the

.just cause for teachers feeling that counselors
. ! o0 R

Lo
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side of the administfétion. This writer has attempted to show that
because of ,the administration of ‘the schools, counselors were not
fulfiiiing their obllgatlon of spendlng the majority of their t%me
Aﬂessistiqg"“students in matters of a "personal" nature. Wwhile this
‘generally is the case, it seems that many counselors indeed do- line
up with the admlnlstratlon because they themselves are iboking for
dmlnlstratlve jobs. "A sufficient number of counselors ‘have been
coopted by school admlnlstrators - aé;a resuitkof exchanging their
loyalty to admlelstratlve obJectlves fo:\adéinistrative positions ==
to have altered the professed goals of the movement"” (Corwxn and
Clarke, 1969 p. 202). Finally;-in a study by Ashcraft (}966), it
was found that 20 per cent of the counselors surveyed viewed fgéi:
counsellng positions as stepplng stones to adm1n15trat1ve jobs.‘
while this fact may be construed by ;ome as an_ 1nd1ctment of ;
counselors, one can not make that generalﬁzatlon for the above
represent only a fractlon of the whole. It does however, as do the
other factors‘mehtioned here, give 1mpetus to the idea of“gett;ne

the counselor out of the bureaucratic setting of the schools and

into a positioﬁ where his only conceivable duty is to Massist the

o
v
v

student’ on a rpersonal” basis.
LITERATURE IN THE OUTWARD BOUND FIELD

History of Outward Bound . _ ! .

N Although a relatxvely new program Hereﬁln the'United'StatesL
having been begun in 1962,-Qutward Bound has been prganlzed for some
time, having its beginnings in England in the 1930's. Durlng fhe

PR
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past 40 years sou” of the reasons for the program have changed but
many of:the concepts involving individual growﬁh and adjustment
have remaxned the same. !

In the 1930's Kurt Nahn, a teacher and German refugee,

establxshed the first program of this type at a prep school called

‘Gordonstoun } in Scotland. His goal was to establxsh enthusxasm in

hxs students for things such as servxce and academxc and manual

traxnxng through-physxcal hardships and strenuvous training. He was

somewhat disappointed though in the fact that only sons of the

wealthy could partake of his program and thus thfqugh,the 1930°'s

pushed for government support so that sons of the poorer classes

could receive a '"scholarship" for a month of training. This practice

of giving scholarshxps is st111 carried on and in the Un1ted States

~ well as from private industxy. B SN ,

o grants for the $450 tultlon are available from. Txtle I funds as -

<
i

~ Outward Bound became'more significant during World War II

"when Dr. Hahn attracted the attentxon of LOuls Holt, the owner of a

line of Brxtxsh Merchant shxps. Holt's shxps wWere be1ng torpedoed

by German U-2 boats and Holt was concerned by the disprpportzonate

.loss of young sailors as compared to older men who log cally should"

have had even less. charice of survzval. Holt found out though that

v

it was not only a lack of physxcal stamxna but also a lacx.of mental

s*amxna that caused the younger men to sxmply lose the w111 to 11ve

25 they sat for .days 1n lzfeboats on th¢ open seas waxtzng to be

rescued. Holt then commzss1oned Hahn to start a school 1n Aberdovy,

Wales, to whxch the young apprentlce seamen were sent., Here they

.23
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learned through cont*olled experlences that they could w1thstand

""starvation, exposure, hours of swimming and rowing!" (Grossman,

l967, p. 70) for long perlods of time. It was not a survival

school however. "Hahn was interested in bu11d1ng healih and o

g

_ character -~‘sur01val will take care of 1tself" (Grossman, 1967,

P. 70). Remarkably, a greaterx, proportlon of the seamen whoq:ook ;

-
e e

the course survived (Grossman, 1967, p.(70)“\¥t seems that the

T s

credo "To Strive, To serve, and Not to yvield," which is the motto

—t

of Outward Bound, is not easily forgotten.

After the war Outward Bound recerved more support from
various 1nst1tutlons in Great Br1ta1n. New schools were bullt, even.
one fo* g1rls, and. educational institutions agreed to glve acaden1c
credit for tne program. Today there are a total of’ twenty-nlne

outward Bound schools world wide, including schools in Africa,

Australia; and,Germany, as well as a number in Great Br1taln and

12

eight in the United States. - ; \ S

Outwarxd Bound -- The Organization

I's

The organizational structure of Outward: Bound in the Un1ted

States is such that the elght Outward Bound schools are set in \

geographlcally distinct reglons -of the Unrted States, and aithough

Y

each school. adheres to the pr1nc1o1es and objectlvés of the natxonal

Outward Bound program; each school has'a’slightly deferent;setting
in wh1ch to. fulflll these pr1nc1p1ec and obJectlves. since a

w1lderness setting that 15 unencumoered by modern day conveniences
N,

Ais essent1al to fu1f1111ng the obJectlve of placxng sma1§ groups
: ld

24 :
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of partacipants in situations of stress to heighten awareness of
- themselves, of others, and of the environment, the location is even
more important.- The Hurricane Island School, for example, is

iocated in the wilderness area off the coast'of Maine where the
individual is challenged b& such things as seamanship;ahd'navigation.
Other schools such as Coloxado (nea: Denveﬁgﬁ‘;;rth‘Carolxna (in the
)Smokey WOuntaxns), and Whe Northwest SChool\bnear Eugene, Ore90n)
primarily provxde challenges in mountalneerlng techniques such as
belaying and rappelling. A newly ﬁlanned school in.California is
geared to provide somewhat different experiehces,jenabling partici-

{
pants to experxence challenges 11 both mountaznous and desert regionse.

The desxrabxlxty of the Outward Bound concept is attested to
by the phenomenai growth of the'program.\ 962 was the first year
for such a -program in the United States, begih;ing with one school
in Colorado. Today there are exght schools, the newest in Texas,
operating for the first time in -1971. The, growth in number of
part1c1pants has also been outstandlng, the Colorado school havxna.

~only. IOQ in 1962, while morxe than 3700 experlenced Outward Bound

in 1970. Thxs 15 due to the metxculous plannlng on the part of the_
Qutward BoundJorganization which strives -to keep its schoois ope"—'
'atxng year round.’ Thus schools such as Colorado, Dartmouth, and
Northwest add the challenge of snow and cold to the Outwa:d Bound

e ’

experience.




\\\\Adaptive»Pronrams , .

—

\‘a\whlle these pxograms under. the direct control of the natlonal

»

Outwand Bound (locdted in Reston, Virginia) are indeed 51gn1f1cant

™

an equal signiticance can’berggtrlbnted to the‘over 200 adaptive.
programs which have begnn in varrous-argés of the United States,
usually‘inbconjunction with a local.ﬁonoole§Sfem, juvenfle correo-
tion agency, or business organization. The national staff, as seen

a

in their Annual- Report, 1969, feels this io one of the moxé,iﬁnortant
pnases of their task, for "Outward Bound's salient g f/ds olear'--
_to deeply rnvolve the Outward Bound concept within té:leducationai
and environmental systems of this country; to make sone form of our
‘progran avallable to.any who wish to part1c1pate" (Outward Bound
Inc., 1969, pP- 1).//To fulfill this 'goal, Outward Bound is readily
available to help organizations_in such areas as pianning,.staffing,
iogistics, etc., on a contract basis. Theg'feel that this.way they
‘can bring nore youth into the program than could be accomodated.in
the regular twenty-six day'oessiOns at one of the national schools.

‘ Thesé adaptive prograns are ﬁany and varied 'but a sampling
of them Wlll prov1de a falrly good 1dea of the scope that is 1nvolved.
One such program is named "Chvrch111 Challenge." ThlS program in-
volved a spec1a1 course conducted by members of the Northwest
Qutwax d Bound staff and plannad spec1f1ca11y for a group of students
from Churchill ngh Sohool Bugene, Oregon, in May of 1970. The '
program was subsxdlged by some $15,000,donated-py buslnessmon in‘

“thé.érea nho-felt commrtted to éctuallv’hélpingtprovide'néw educa- .

,n;tiénal experiences forﬁldcal high school youth.. &he fwenty-fidgg

- ‘ o v o
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junioroboys and twenty-five junior girls who participated in Ahe

2
D . /
ghXQe week session were chosen at randon in a drawing held in the
1

school audxtorzum. Through thlb random selectrJL-the hoped\for.

:;'cross sectxon of the student populat1on was achieved. Added to‘thxs AL

“ ‘group were six teachers who volunteered to attend Thus a very
,)/E ‘ .

[y

‘1ntegrated group was formed which had a ‘series of experlences

JJERES

&ber .

" a

3} _Needless to say the experience was not a happy one for all

& :

of the participants. Teachers had a d;fflcult.t}me allowing the -
communication barriers. to be broken and ware.made. quite uncomfortable

by the situation. Students too had difficulty adjusting, eSPecially

;0 to the idea of l1v1ng with members. of the oppos1te sex. hThese-thingé '

however, aCCordlng to. Mlles Becker, an 1nstructor in the program,
»
~ are really the most worthwhlle~aspects (Northwest Outward Bound
M - ! :

School, 1970, p. l7)..AHevfeels %hat attitudes toward authority have °*

to:be discussed openly to see the expectations each group?(teachers
and-students)'have for each other. Further, he believes  that ques-

tichs of sex roles have to be c0nsidered.' The- glrls, who at the

beg1nn1ng were dependent on the boys- found they had more capab111t1es

\

than they gave themselves credrt for, while the boys began wonderzng
whethe* *hexr concept1ons of what constxtutes‘naecul1n1ty really
1nyolves just having more physxcal st{ength}than the girls.

While Churghill-dhallenge:uaela program geared toward a';
vregular Ohtward Bgund program, a program‘structured at East High -

School Denver, Colorado, emphac1zed academxcs .as well as the

: ph/Slcal challenge. “The program at East developed gradually‘ouer -

tHrOugh which they were better able to look at. themselves and others.

2



a period of three{years. It began with uarious facultyqdevoting
their weekends to'inyolvement in'wilderness experiences with groups
"of students. From the success of these ventures the current program
1nvolv1ng a wholc semester was formulated : ._ ‘

Each senester 100 East H1gh School sen1ors selected fron a
‘compllcated rac1al and ‘ethnic m1x ("28 languages were spoken in the
homes of East students™ Austin, 1970, p. l) take part in a semestex’
long course that is gearxed to env1ronmental educatlon. part of the
course follows the: familiar Outward Bound approach as found at
. ~Church111 High School. The remainder, however,‘is adademlcally and
sexvice or1ented anrd geared to both urban and rural sxtuatlons. |

The semester lnvolved studles 1n eight modules whlch were
centered around specific academic f1e1ds. These\‘cademlc fzelds
werebtaught'by a'teachlng team that was wlth the group of students
for the entire semester. The teaching team was composed of flve
contract teachers and four full- t1me student teachers who worked

.w1th the gr0up through the whole semester. Supplementlng the team h

was a VISTA volunteer and a staff of twelve college tutors. sThe

. v

‘modules listed.below will.give an idea of the type of program

1

:establlshed (Austln, 1970,pp,‘ .
~ 1. Outward Bound: entailed all dlsc1p11nes stresslng
R group decisions and personal growth N :
G 24 Polltxcs and Power emphaslzed Englxsh and SOc1a1

, Studles dlscxplmnes, centered at state capltal

3. Urban Arts: utilized Art and Sc;ence dlsclplznes,
emphaszs on aesthet:cs such as fine arts and theater'

4. ~Navago Culture- included all dlsczpllnes, students .
lived 1n the hones of the poeplo : _

'



5. Hispano Culture: utilized soc1al Studies and Art
disciplines; included students lrv1n9 and worklnq&
with migrants

6. Space Technoloyy and Man: emphasis on’English and
Science disciplines; 1mp11cat10ns of space tech-
nology on man and the env1ronment

7. Urban Design:'included all disciplines; included °
physical and operational problems of the city

. 8. ' Green River: included all disciplines; consisted of .
a r1ver~raft1ng expedltlon allgned with. academlc ' ‘
work

This successful program is of special significance to

Outward Bound because it has shown that the goals of'dhtward Bound

to provide experiential education for as many students as possible

s

can definitely be. done with academic emphasis.
A ,third adaptivz program of Outward Bound is one found at the
college level. Dartmquth College, New Hampshire, has instituted a

program wh1ch covers a full term and for. which full academ:. credit

r el
»

is glven, the flrst such program accredlted at any major 1nst1tut10n
(Graham, 1970,.p.'2). Like the other two adaptlve programs. mentlbned,

\l
the Dartmouth Outward Bound term begins with a three ‘week w11derness

) encounteg, elther .at the Dartmouth scheol orxr the Hurricane’ Island
'schoql. Prior to the start of the term, students involve themselves
in réadingg pertinent to their experience.:-Then after the wilder:_

‘ ness encountexr, three more weeks’are'devofea to ietensive srhdy at
thevoetward Bound scrool. The next phase is particuiarly ihpressiee
because the, Dartmouth stddents'then séend~three weeks as apprentice
~instructors for groups of high school students‘en another Outwar~”

/’ Bound course. Schulze in a study of the Dartmouth program (1970)

reports that this phase "proved to be an extremely valuable part. of

1
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the Outward Bound program—for college students' (Schulze, 1970,
pp. 6~-7). ‘'For many, the role of leader and the.feelings of concern

and responéibility-which they feit, were the high points of their.
college career" (Schulze, 1970, p. 7). Indeed this is a tremendous

S

stride in the area Qf understanding of self and others. "After this'
' phase students spend:a week evaluating the total'program and then -
-aie.given an indefinite period of time to write a major paper on

.the1r exper1ences.
— - -

{Jﬁ These are only three of the over 200 adaptlve programs which
ANye
have'gxown fri- the Outward Bound concept. The amazlng thlng about-
aIf/of them though is that they have found.innovative ways to present’

educational situations, not just in the ;raditional_academic_sense
but ir ways which éllow-stgdents to discover themselves as far as

capabilities and relationships. to others are concerned..

re

The National Outward Bound Program

‘Although it seems to flow in a very easy and loose<manner,
‘an Outward Bound program, run by each of the.natlonal schools consxstsi
éf a very chefully plaﬁnéd series of actxvxtles de51gned to fully
1mplement Outward BoundvobJectlves. This series of activities qan"

! ‘ 5
. . . s

roughly be divided into: patrol formation, training, expedition, .

i

'Vcompetition; and sclo. Each of these activities'is‘deéigned to
foster awareness and concern toward sel¥ and 6thers, a goal which .

) very clearly falls in’ with the goals of couhseling.

N

ne "
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‘ .
The Patrol: The patrol (or watch or brigade, dependxng on

the school) is the unit to wh1ch eight to twelve partlc;pants are
assigned, along with two instructors. This unit remalns together
as a unif for most ofgthe twenty~six day program. These units. are
carefully planned so that ‘they are a mix of various rac1a1 ethnic,
and SOC1o—econom1c backgrounds, as well as varylng physical and.
intellectual capacities. Thus each partxcxpant becomes more fully
‘aware of others unllke hlmself Each partxcxpant too learns that
he has a responsibility toward the success or- faxlure of -the group,

and each has to contribute his own talentq and experiences. By the

end of the course the instructor has placed full reépohsibility
ir o the hands of the group which, through its learned group process

technxques, makes its own decxsxons. Asszstance in understanding

this decision making process is one contrlbutzon a counselor could
iy :

‘make. .

Training:- The concept of group interaction carries over to
| * J . , e , N
the training phase of the program. The entire group is carefully .

but qulckly 1nstructed in each skill requ;red 1n the cou‘se."This
training includes such skxlls as drawnproofxng, rappellxng, navi-
gation, and many more and emphasxzes K . ; . development of
ind:vidual and team. iritiative and concern for the group - .V,"
(Pickard‘ 1968, p. 22). It is thhxn this phase that oroblem
solvxng and decxsxon maklng achieve 1mportance.~ ""The ihdxv1duals
have to 1earn to work togethez to, succeed learnxng to draw oh the
varyxng skxlls and SLrengths of each member as they apply; and to

support the weaknesses of each membexr 'as they surface" (Graham,

31
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1970, p. 3). As an example, the group may be trained to rescue a

' companion who has capsized his kayak.  Only through the efforts of

. s '
the entire team can the kayak be turned over and the now swimming

-

occupant returned toMt. After the first rescue, the iﬁstructor
pronmptly backs off and tells the group. to do it again, only this
time without his help and without verbal commuoicatioﬁ of any kind.
Of this kind of tralnlng, one writer has observed "These activities

put a man in a stress situation in wh1ch he must act . . . He must'

take full respon51b111ty for everything that takes place"("Plttlng

Managexs_ Agalnst Nature," 1968, p/ 104).

- Expedition: All of the ‘traini %\is preparation for the

expeditions which take the participants out of the now familiar

base camp-and into the more ominous wilderness. Here each individ-

val becomes_eveh more‘dependent on his group and some amazing'things
begin to happen, such as -this example from Peter O. Willhauer,
" director of the Hurricane Island .school

You get a boy from an Ivy League college crawl 1ng -
down the side of an eighty-five foot cliff. His life
may depend upon the Puerto Rican kid from the slums

- of New York who is holding the safety rope at the top.
The Ivy Leaguer doesn't ask if the Puerto Ricam is in -
the 50c1a1 Reglstry -~ his only concexrn is that the
boy at the top has ability and willpower to . hold only
the safety rope if it is needed (Plckard 1968, p. 22)

Thus grOup_lnteract;on_ln stress. situations can break down a ‘numbex

i

of psychological barriars and cause individuals %o look at each

3
v

other as iﬁdividuals'rather than labels. . In addition, "fhe purpose
of this ordeal»(expeditioh) is ’to help each boy -discover the limits

of his endurance and to become impressed with the fact that indi~

vidual success becomes secondary to the gfoup" (Fe:guson, 1967,
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. 33). thle these attltudes do develop simply because of the need
o the moment, this writer somehow feels that if they are not con=

sid;>eg in light of the why and how and the 1mp11cat10ns they have
. | N ,
for life in the larger world, the experience may not be productive.

A’cbunselor could ‘definitely help focus on these considerations.

e Compétition: In addition t§ the tréining and,erpedition,
' competition is an integral part of the prégram. Unlike otherrtypes
of compéti?ion, however, the emphasi; is ﬂot just or. beating someone .

-

. else. GroPp éompetition, for éxample, putsqpatrél hgainst pgtrol in
marathonvevents that use many of the.skills learned in the.courserl
Each'member of the group, however, has to.conEribute to the Succéss
of the group, and the mark of achievement is to get each .member
thrpugh.the‘marathonkno-matter what his physicél or mental prowess
may be. "Tge idea is not to win, but to fiﬁish".("Outward Boﬁnd,"
Outward Bound, Inc., P. 7). ¢

Competitibn.can'also be carried over ta t;e individual,
though not between 1nd1v1duals.‘ Rather the individuél‘ié urged
to compete with himself and find the extent of his true range of

| abilities,  This is inhexent in the Outwaxd Bound phildsophy.i'
mariefly the philosophy is that each individual has within himself
abilities of which he is not fully aware. A unique experience can
. sexve to bring out these abilities: some sort of test ox task
which at first seers 1nsurmountab1e- we may think we havé gone to
the 1iimits of our endurance, but we can go farther" (Pell 1964, |

p. 8470). Agaln, while these may have occurred, relnforcement and

B 3
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dlSCUbSlonb of . the implications thesc have for life in the larger
sense may be appropriate tasks for the counselor. ,

Solo: The culmination of all these activities is the solo.

In thxs phase, each participant is aione’ in a remote area for three

- days. He has only the barest necessities (water, knife, matches,

the clothes he is wearing, but no food) and is expected to survive
by himself. Placed toward the end of the program, it is a time fp:‘
1ntrospectxon and reflectlon on what hashoccurred to date. 'But
they (the boys) get apprehensive as the time for solo approaches.‘

They are uncertain as to how they will react to hunger,_poredom,

. the dark, being alone. Fxon the faculty's point of view this is’

good, for it sets the boys up for what solo is meant and hoped.to .
be: a time for reflection, for discovery of 'inner resources' (ox

lack of them), in an utterly quite place. . . " (G:Gssﬁcn, 1967,

p. 79). Even though some hate it, while others love it, the

1

experlence is one that is never forgotten and many nconsider for

the first time in their lives why they are and what they want to

make of life" (Pickard, 1968, p. 22). What better place for a
counselor,than to be alone with a student immediately after'thi§
experxence and discuss with hin the thoughts and concerns whzch

have5developed over this three day nermod when he has not been able

to share them with anyone.
. P
» \J'
Rive
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Chapter III

THE SURVEY

<

As stated‘in'the iptroduction, this survev is geéred'to
compering’the ettitudeS'toward self and oﬁherS'which are held by
two groupé of students: a group whose meegers participated in

- one of the many national Outward Bound programs.within the past
‘ year,»ahd a group whose members have never partiéipated in an A
Outward Bound program. While the hyﬁofhesis is stated in the null

form, the results will be tabulated in percentages rather than

statisticeily.

ﬂzgothesisv , o ‘ K :./
| There w111 be no difference in self reports on a sentence

completion questlonnazre concernlng understandlng of self and others’
between students who have paztlc;pated in Outward Bound and a matched
.grgup of students who have not participated | .

Of the questionnaires dlstrlbuted twenty-elght (71 per eent)
were returned by the Outward Bound group and twenty-one (53 per cent)
were returned_by the contrel group. .It should be noted that because
of -the nature of the'questionnaire many'of those'whe‘participafed in-'
Outward Bound referred directly to their Outward BOund experlences.

This section w111 review the tabular results of the study,
giving examples. of some of the responses to clarlfy the method of
categorization of the responses. .

-
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The flrbt queqtlon views the respondent 's understanding of

himself. Statements were classified as either: expressing confident

feelings toward self; cxpressing mixed feelings toward self, but

v

hopeful; expressing ideas that do not relate to self; expressing
!
ambivalent feelings, but more negative toward self than positive;

expressing very negative, confused, or lost feelings in relation to

“

self; and expressing a response which is not classifiable ia one of

the stated categories. The results from this question as presented

in Table I are: R
TABLE 1# :

§ " RESPONSES TO THE QUESTION -
"AS FAR AS UNDERSTANDING MYSELF IS CONCERNED, I

Perxcentage Percentage

Response 0.B. Group* Control Group o
Expresses confident feeling 53.5 33.3
Expresses mixed feeling, but '
hopeful . 28.5 19.1
Expression doesn't relate to
self 10.7 o
Expresses ambivalent feeling, but A -
more negative than positive "0 . 19.1
Expresses negative, confused, _
"lost" feeling 7.1 : 28.5

Expresses unclassifiable response 0 0

* O, B used hereafter as abbreV1at10ﬁ of Outward BRound -

An example of a confident response would be "feel I under-

5

stand myself better than most people understand themselves" where" N

the individual has confldence in himself as an 1nd1v1dua;.- Thls i K\\

P \
N,
\

shows more confxdence than the mixed fee11ng, but hopeful responses .

’

such as "thlnk I do -- most of the tlme." An example. of an

36
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expression that doesn'f relate to self would be one sﬁch as
"Thought‘the whole trip was a“new experiénéeﬁ where tﬁe individual
lrefers to thé Oﬁtward Bound’experié;ce but does 6ot reveal how he
views himself. One may consider the fact that the respondent is
using this response as a "facade yesponse" t6 cover for the fact
that he really doesn't understand himself, but there is not enough
infoxmation to reach a definite conclusion. An example of a response
that is mixed but rathexr negative and showing that the persdn is
rather unsure;of himself would be one such as "feel, at times, very"
'confu;ed and uncéitain, but"&ost of the time I am fully aware.of my
faculties." Finall&,fah examble of.a confused or. lost résponse
would be Vtry'npt to think about it,'" or 'don't ~-- I do things and
then  wonder why I dig it." ' -

‘It can be noted that the responses showing some confidence

to total confidence total 82 per cent in -the QOutward Bound group as
conpared. to 52.4 per'cent in the control group. It can be further

|

'noted that 48.6 per cent of the control oroup expressed negat1ve

and confused feellngs, while 7.1 per cent of the Outward Bound group
-

expressed these same negative and confused fqelxngs.

The second question is similar to:the first where the

individual is asked to express how he views himself, the resp0nses !_ .

<
ranging expressions of confideuce to those of confusion. The results.

+

from question two as seen: in Table II are:

37
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TABLE II

RESPONSES TO THE QUESTION
2”1 FEEL THAT AS A PERSON I "

/ Percentage Percentage
Response ) . . -
0.B. Group Control Group
Expresses confident feeling . 50,0 . 47.6
Expresses mixed feeling, but .
ful 39.2 . 28.4
Expre sion doesn't x relate to
self ™~ B o) _ o)
Expresses ambivalent feeling, but ' -
more negative than positive 7.1 4.7
Expresses negative, confused, .. _
‘" nlost" feeling : 3.5 _19.0
Expresses unclassifiable response 6] h [o)

A confident view of self is simply one expressed as ''am
succeeding in my goals and in life itself " whereas a'response
expressing mixed bdt hopeful fe$11ngs about the self is one such as

'"tend to be too easily satlsfled"WTth my accompllshments.ﬂ This
statement was chbsen becausg. it shows the individual feels he‘is
not completely confident in his ab111ty and yet is hopeful as he .
feels he has achieved some accompl15hments. Flnally, an example of
a con;used and negative feeling toward the self would be one such as

<

._"don't live up to my ab111t1es, and often when I have a chance to,
I don't." o . ' \ thw
It is noted from the above table that 89 per cent of the
rontward Bound'group expressed confxdent and somewhat COnfldent feel-
ings in this response, while 76 per cent of the control group
expressed these fee11ngs. Further 10.6 per cent of the Outward

o

gound group felt xather negatxve or confused as compared to’ 23. 7 e

L 38(_ . 'j R
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per cent of the control group, R
: |
The third question draws on the individual's pexception of //\“\
: . \
his relationships between himself and othexs within a group: he \

feels confident of .his relationships between himself and the group;

he has somewhat mixed feelings toward relationships between hihself

. and others in the group but is hopeful; .his expression doesn't relate
to self and others; he expressés somewhat mixed feelings but is more

negative in his feelings toward his relationships between himself

and others; and finally he expresses confusion or lack of confidence

in relatisthips between himself and others in a group situation.
) . .
The results of question three as stated in Table III are:

TABLE III

RESPONSES TO fns QUESTION
YTOWARD OTHER PEOPLE I

' . =
l

Response ' Percentage Percentage
P ) . . : —
0.B. Group Control Group

Expresses confident feeling . 3587 . " 38,0 ' -
Expresses mixed feelxng, but ’ 4 ! ,
hopeful . 42.8 - 23.8
Expression doesn’'t relate to : '
self B fo) .0
. Expresses ambivalent feellng, but : :
more négative than positive 14.2 . 38.0
Expresses negative, confused, . .
"lost" feeling o 7.1 .0
Expresses unc1a551f1ab1e response o ' - 0 -
— ——

B |

The‘confidence category; for example, éxpresses'feelings such

as "am friendly regardlzss of color, religion, and their likes and

dislikes,”" or "look at people with my mind and not my eyes."” An

- expression of a mixed but generqllyfhopeful,feelingiwould be one

-
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-

such as "am -iendly towards them as a person and try to understand
them," for this shows that although he does not always understand

them, he tries. An exawple of a feeling that is mixed but mostly

negative is one such as "act friendly or not so frjendly :ibht away, "

indicating that there is a lack of confidence in his personal rela-. -

tionship with groups. Finally, -expressions of pure unacceptance of
relationships between self and others are those such as "thought I

was right and them wrong," of "feel a touch of superiqrity because 1
did it and I did it alone." -

™, . .
It can be noted from this table that 78.5 per cent of the

o

Outward Bound group expressed feelings ranging from somewhat confi-

dent to very confident, while 61.8 per cent of the control group

expressed thesg feelings. It can be further noted that 38 per cent
P _ ) _

of the control g oup's,feelings were more negative than positive as

compared to 21.3 per cent of the Outward Bound group's.

The fourth-question seeks expressions of perceptions of self{

rangxng from confident self perceptlons to those show1ng lack of

confldence. The reaults of this questlon as seen in Table IV are:

. .
vt}
T
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‘TABLE v
: NI RESPONSES TO THE QUI';,TION
w1 KIND OF FEEL THAT" T AM BASICALLY -

.
. - "

\ Response Percentage - Percentage
- ’ 5 O.B. Group Control Group
.Ekpresses confident feeling 57.1 .o 33.3
Expresses mixed fee]lng, but y - .
hopeful : . S 25.9 , 28.5

Expression doesn't relate to

0] o}
Expresses a blvalent feellng, but
egative than positive 7.1 9.5
Expresses negative; confused,
"lost" feeling 7.1 . o 14.2
Expresses unclassifiable, response - 3.5 - 14.2 ’

_Avconfident or posifioe self per;eption would belone,suph-as
“"1'a good, oonsoientiods person,"-while a,response showing some con-
fidence with'hope of ;mprooed oopfidence is one such as "a person
who tries to do the right things." These'resbonses are.contrasted_
to those_showing negarive; consted,'or lost feeliogs‘such'as "in.
need of deep friendship and qndersrandiog? lacking at home,"
%dumb,"'or “not ready for this éind.of~atmosohere of life." Finally,
a ndmber of responses fall into the unol;ssifiahle eategory. fhisd

perxtains to responses 11ke "a qu1et person," or "a serzous person"

"which are too amblguous to classlfy. ' .

-In this fOu th table it can be noted that 82.1 per cent of

//

“the Outward Bound group reglstered some posltxve feellngsvof confi~
dence toward self wh11e 61. 8 per cent of’ the control group did.

'Further, 14, 2 per cent of the Outward Bound group expressed negatlve
perceptlons Of'thENSEIVQS‘aS compared‘to 23.7 per cent of-the controlv'

- group. . LT . - )

41
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The fifth question pertains to the individual's perception

o

of self in relation to decision making. The classifications of
confidence through lack of confidence are again used. The results

of this question as seen in Table V arxe:

1

TABLE v

RESPOVSES TO THE QUESTION -
"WHEN THE TIME CO“ES TO MAKE A DECISION ABOUT SOHETHING I

7 A ¥ '
Pexgentage Fercentage

Response

0.B. Group Control Group
~ Expresses confident feellng .. { 39.2 - 9.5

Ekpresses mlxed feellng, but ‘ ' .

nopeful > 35.7 - 42.8
Expression doesn't relate to . ' .

self o o (0]
Expresses ambivalent feeling, but ' ' ' STt

more negative than positive - 17.8 "23.8
Expresses negative, confused, ) . :

"lost’ feeling 7.1 23.8
Expresses unclassifiable response -0- ' o}

[y

Cautlous but hopeful responses were 1dent1f1ed as those such
as ‘"usually think about it flrst and then make a final deC1srbn ' as

opposed to a-positive and confident response such as "usually make one
{2 o=
~qu1csly'and with no 1ndec151cn " An uncertaln rPsponse such as "try

to look at both sides ~- I often make -a spll*—second dec151on that J .

~

"regret later" shows quite a bit of doubt in the respondent'sApercep-

‘t1ons of his ab111t1es, wh11e a comnletely uncertaxn and lost

i 2

respondent would reply "put it off till later," or "always plck,the L

'

wrong one."

pres



“wMy ABILITY TO LIVE AND WORK WITH OTHERS 15

tt can be noted in this table toat 74.9 per cent of the
Outward Boundugroup’exprebbed 1eve15 of confxdence as compared to
52 3 per cent of the control group. It can be further noted - that
47.6 per cent of the control group expressed negative and confused
feelings . toward self, as compared to 24.9 per cent of the Outward
Bound group.

The nextjquestion delves into perceptiono of self in relarioﬁ
to others, ranging from expressxng conf1dence in relationships
between self and others to expressxng confused and unconfldent per--
ceptions of relationships between the self and others. The results

of this question as seen in Table VI are:.

' b . i

“ TABLE VI o

RCSPONSES TO THE QUESTION

Response B Percentage = Percentage =
0.8, Group Control Group
Expresses confident feeling " - 28.5 . 42.8
Expresses mixed feeling, but ) "
~ hopeful ’ - 46.4 '~ 28.5
Expression "doesn't relate to
self o 3.5 o
Expresses ambivalent feeling, but -
" more negative than positive , 7.1 12.0
Expresses negative, confused ’ : '
nlost' feeling L 7.1 9.5
Expresses unclassxfxaole response 7.1 ' e

] N .
Expressxons showxng confzdence in the relationship are

‘those 5uch as\"very good, of whxch I am proud" and "above average

" and easy for me, " while those showxng feelings that are mixed but

ﬁopeful of improvement are those such as "not as good as I thought,
s B “ LI I
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‘but I found out how." This example from the Outwaxd pound group .

is an indicative-regponse from ﬁha; group which found out from its

— .,

exhe:iénces that therg is more tbﬂliving and working with others
than they thought ' Responses such as "simply a fact of life".are
cla551f1ed as not relatlng to self or others as it ?ues not expr%ss
how the respohdent feels. -Finally, expressions such as "soméwhat
_slackened for I have grown pacient"_simpl& were not élassifiable
at all.- . ' |
i;;can be noted in this table thatvresponses showing'positiveb
levels of confldence from both the Outward Bound group and the contxol
group ‘are qulte 51m11ar in nunber, while negative and con“used
Hresponses accoun»ed fo* 28 S per cent of the con:rol group as con-
b pared to 14. 2 per cent of the Outward Bound group. -
The next quebtlon explores self perceptions of abllltles to
solve problems, w1th responses again ranging from confldence to lack
of confidence. The results of thls questlon as seen in Table VIT are::
" TABLE VII |

' RESPONSES TO THE QUESTION )
"WHEN A PARTICULAR PROBLEM OR OBSTACLE IS PLACED IN MY PATH I "

'

. ‘ Percentage ' Percentage
Response y
: . 0.B. Group Control Group
xpresses confldent feeling - 32.1 . 19.0 '
Expresses mixed feellng,,but : ) IR .
hopeful ' : 42.8 ' 33.3 !
Expression "doesn't relate to . o :
self L : -0 ‘-0
Expresses ambxvalent feeling, but I o .
nore nedative than p051t1ve . 25.0 S 33.3
, Expresses negative, confused - ‘ o L
+ . nlost" feeling . 0 : »- 14.2
Expresses unclassifiable response ; (¢] ‘ 0 .
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‘Cconfidence in this case is expressed such as "understand
and feel I will accomplish the task if I try with a little deter-

" minatiom." A hopeful response would be one such as "study it,

\'fxgure out a way to overcome 1t and glvefrt a go., If I fa11 I'11

try t1¥1ﬁI succeed.  'Ta strlve, to serve, and not to yield.'"

~ -

Here the:responﬁent is hepeful that he will succeed and if he fails
the first time he ﬁill,;:y again. A'respohse showing Qery little

confidenceé in self abilities“wou}d be one such as "try to solve it

by talking~abeutmit_xomoxhers;" 'Finilly, a response of Eombieted

T~

confu51on would be one such as "'would probably\worry myser sick B

e

about 1t."

T~
It ¢an be noted that this table shows 74. 9 per cent of fhe -
' Outward Bouﬁd group expressed confident and somewhat“confl ent.

ﬁnfeellngs toward themselves as compared to 52.3 per cent. It|can

Fl

“further be noted that negatlve and confused expre551ons were | found

1n 47.5 per cent of the control group responses, pompared‘t 25

per cent in the Outward Bound group.

The next guestion refers to the perceptions_qﬁe/? s-of his
relationships between himself and others., The results of - this

. . \
‘question as seen in Table VIII are:



'TABLE VIII .

REbPONSES TO THE QUESTIOV
”SnARIVG THIVuS WITH OTHERS IS

" .Percentage.. Percentage

. ‘Respons2
@ ' O.B. Grxoup . Control Group
"Expresses confident feeling © 25.0 : © 57.1
Expresses mixed feeling, but L ‘
~ hopeful L 17.8 _ o 4.7
Expression doesn't relate to _ C :
self ‘ 39,2 5 14.2
Expresses ambivalent feeling, but o
more negative than positive 17.8 _ 23.8
- _._Expresses negative, confused T
nlost" feeling ~ v - -— — * O ' ..o
Expresses unc1a551f1ab1e response o R

It may be noticed that there is a large percentage of

"expresslon doesn't relate to self" items. Responses placed in this

' category are those such as '"a very good character trazt," "a thing

everyone should leaxrn to do," and "very necessaxy and Qery comnmon., "

e

These responses do not really indicate how thefindividualiperceives
:hlmoEIf. Responses consldered to show confldence are’ those such |
as "one of my better polnts--what I have I like to glve," whlle
more negatlve than p051t1ve statements are those such as,"not one.

r.

of my fxner v1rtues--I am quite. leary who I share w1th.‘.,

-
It can be noted in thls table that 61 8 per cent of the
~’responses of the control group showed feellngs of confzdence 1n thzs f*
question as compared to 42 8 per cent of the Outward Bound group. ‘
., It should also be noted however, that 39.2- per cent ofvthe Outward

°

Bound group responded thh expressxons that could not be consxdered

to xelate tg the self.
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The next question seeks to f{nd-out"if‘the tespondent is
-onfident of himself and his ab111t1es or 1s rather lost and un-
certain. ThlS is done by looklng at his perceptlons of goals. The '

results of thlS questlon as seen in Table IX 3;24

_ TABLE IX

: RESPONSES TO THE QUESTION
"GOALS FOR THE FUTURE ARE _ :

Response Percentage ‘Percentage
O0.B. Group . Control Group
'Expresses confident fc inc . 35.7 Wﬂ 52.3
Expresses mixed fzeline . but S
hopeful : o 35.7 23.8

Expresslon ‘doesn t“relatemton,cmWW“nww

self. ' g e e @

Expresses ambivalent feeling, but
-- - more negative than positive 14.2. 14.2
Expresses negative, confused . R ' )
1Tost" feeling . 7.1 o S
Expresses_unclasslfzable response 3.5 0

Examples of confident expressions are.ones such as "to be

hon top" or'"set high for myself # which gives the. idea the respondent
feels he will make it. Those which express mixed but hopeful feellngs
are-siniler to '"to fnrther my educatlon" where the 1nd1v1dua1 has a
vague_goél and is hopeful of ach1ev1ng it but Lsn't too sure how to

det it so it will fit in with his abilities. A response which does

; a
not relate to self would be one such as’ "the propel11ng force in

| peoples' llVPS" where the respondent does not. put his own feellngs-‘
1nto ‘the response. A negatlve or somewhat confused response‘is one

" such as "mot really dec1ded on yet but T have a few ideas," while a

¢ .

i 1
. B
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completely negative response is one such as "null" of'“something _
I think little of."
B

It can be noted from the above table that each group

responded to the question in such4a manner that the percentage of

. v
r

respondents in bqfh the positive and negative categozies are about
_ the sanme. | |

The'final q;estion refers to the :esponden£'s participation
in a Qroup and his attitude toward it, ranging from confidence im his
relationships bet&een himselif and others to confusion ip these
relationships, The results of this questionbas seen'in.Table X

arxe:

- O ,_,__\v - PR S — --
TABLE X . _ -

RESPONSES TO THE. QUESTION -
"HEN I'M IN A GROUP, I _ '

Percentage - Percentage

Response A '

‘ . O.B. Group Control Group
Expresses confident feeling 50.0 S . '28.5 .
Expresses mixed feeling, but ’ :

hopeful : 28.5 28.5 .
. Expression doesn't relate to - . _ :
self =~ S 0 o (o}
Expresses ambivalent feeling, but N ‘
_ more negative than positive . - 10.7 | . 1%.0
Expresses negative,.confused ‘? _ : _
"]lost" feeling ; ‘ . 10.7 23.8. .0
Expresses unclassifiable response -0 _ 0 '

An'examﬁle of a confident, posifive :esﬁonse is 6he,sd¢ﬁ'as
‘"feel I am part of the group. In tuin.fhe»groub is'part of me. And

that I should do my best to better the group functioning and whatever

: . : ’ S : A
‘the group tries to stress." A respunse which does not show as much.
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confldence is .one suoh as "try to fit in, because there is something
for almost everyone in every group.'" A somewhat negatlve fee11ng is
one like '"stick to my own opinions and bellefs and don't necessarlly
go along with the group unless I agree with thenm.” This is not quite
. as confused or'negatlve as "stand back and let them dec1de and keep
ny decisions to myself,' or "get'confused, not know1nggwho ‘to listen
or talk to." | o

.It can be noted that 78.5 pex cent of the Outward Bound
group responded with expressions showing confldence as compared to
57 per cent of the control group. It can be further noted that 42. 8
per cent of the control group responded with expreosxons showing

.-negatlve and confused feelings as compared to 21 4 per cent of the .

Outward Bound group.

Thué; in tHis ourvey I have‘attempted to compare the
‘att1tudes toward self and others held by a group of high school
juniors. and seniors. that have part1c1pated in Outward Bound to

'those att1tudes toward self and others held by a group of hlgh school
juniors and senlors that have not p rt1c1pated. As has been noted,
the results were tabulated in perce::a;e~}orm from the questionnaires
returned 71 per cent: hav1ng been returned by the Outward Bound |
group and 53 perx cent having been returned by the control group.
These two groups weIxe conpared on the basis of their responses to a

sentence completion questionnaire in which respondents expressed

feelings rangij?'from confidence to lack -of confidence.

A n

49



43 .

Chapter IV
SUMMARY |

Through the surxvey of the literature in both the counseling

1 \

and Outward Bound fields and through the suzvey ox 5tudents who have
-and who have ‘not taken part in Outward Bound programs, I have attempt—
~ed to give evidence of why counselors can find in an Outward Bound
setting the type of situation necessary for the best fulflllment of
their counsellng goals and objectiues.

As outlined in Chapter I, there is a Significant‘relationshio-
between the.objectives of a guidance program and the objectives of au
Outward Bound program.u For example, guldance counse11ng seeks to
develop problen soIV1ng and decigion maklng competenc1e=, wh11e,
similarly, Outward Bound has a belief that "much can be learned when
problems are presented rather than‘ansWers given" ("Outward Bound
in the Schools " Outward Bound Inc., P- 2). In adoition,‘guidanoef
counseling seeks to enable the :tudent to accept an understand him-
.self 51m11ar to Outward Bound's emphasis on building‘personak_ |
courfidence through the varlous experxences whlch the part1c1pant
has;' Finally, gvldancé counserzng seeks to foster relatlonshlps 5;;
‘tween people through group \nteractlon, much like Outward Bound Wthh

-

" fosters human'interaotion u._'::ough group respons;bxllty and group

~accomp115hment, v . . 2 . ( ‘
oo The 'accompllshment of these baslc counsellng' oals*by

guidance-counselors,thowever, is hmnaered_by a~u mber of . factors

50 -
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\Nnich are not found-in the Outward Bound program. As seen 1in

Ch\pter I, the 11terature in- the counscling field points.out

ISy

eiamples of thes@é hlndrances. In the school settlng‘admlnlstraQors

often a;éign duties tc counselors that are beneficial to the

admlnlstr;tor but detrimental to ‘the counselor' s fu1f1111ng of ‘his -

role as a counﬁelor" The counselor is often a551gned admlnlstratlve v

| or qua51—adm1n15 ratlve duties such as attendance, dlscrpllne, and -

':schedqling, as well as clerical dut?es such as record keeping, both
'of which are advised aga}nst bﬁ‘tne Amexican Sohool Counselor.

Association. Basic rea ons for these tasks being undes1rab1e 11e ®

in the fact that studert;}\Farents, and even teachers see the ;

counselor as an agent of the institution wno helps only the insti-

=

tution: rathor than as a perxso whose main. concern is the_well—belng
of the individuals with whom he heo‘a'counselor-client relationship;-
Literature in the Outward Bound field, on the other hand
gives - 1nd1cat10n of a setting conduc1,€/to the opt1ma1 fulflllm?nt e
of a counselor s properx role. This settlng, as seen in the 11ter—
‘ature, is not necessar11y found only in the natlonal Outward Bound
program but also in the many adaptlve programs 1n which a local
- high school counselor could qulte concelvably become 1nvolved,‘ Each'
of the various phases of the Outward Bound program provxde excellent
guldance opportunltles. The patro;, for example, con515ts of a'.

. socio-economic mix of partlclpants who 11ve and work together durlng

"the entzre progréﬁ:’f;n addltlon to 1earn1ng group process tech-
niques and hls responsxbzllty in the success or fallure ox the group,
R ]
the part1c1pant also comes to an understandlng of hlmself through

‘Bl




AhlS contrlbutlons to the group. The traininb phase continues the

N

" growth of group 1nteract10n by providing problem—eolv1ng and decision-

making opportun1t1es for the group The 1nd1v1dual's understanding

o

oi self is 1ncreabed for he.agaln comes to feel that the success or

. failure of the group is dependent upon the contr1butlon he makes.
The expedition'andvcompetition phases ‘of the program further deveéelop
many of these same concepts through varying experiences; The solo}.
on the othex hand is geared pr1mar11y to the individual and his )
perceptlons of self. After weeks of 1nvolvement in group situa- ‘-

tions, the 1nd1v1d3al is placed alone for three days to reflect on

his experlenceSLand come.to a better understandlnq of h1mself

i
-

.It is thg’'c Ehtentlon of this erter, however, that whlle
all of these phases provide experiences in problemesolving and
decisxon—maklng ‘that lead toward the counsellng goals of érowth in
understandlng of self and others, the implxcatlons of these experi=-
ences for both the 1mmed1ate situation and the larger woxld may be

fover looked, that is, even whlle partaking of these: experlences
the oart1c1pantq may not be fully awareiof what is taking placeJ
By.placing a counselor in the' sett1ng to share these experlences

'w1th the: part1c1pants, though there woculd be prov1ded fox the
counselor an excellent opportunlty, certa1nly unencumbered by an
organlzatlonal structure, to capltallze on ‘the experlences the par—»i
tlcipants have had and attempt to 1ncrease thelr aWareness and )

:understand-ng of. these experxences._ Thus two thlngs would be

'accompllshed~ the counselor woﬁld fulflll a need that the part1c1-

-

pant has to more fully understand the 1mp11catxons of hls experxences,

c e
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_and the. counselof would be able to fulfill his most urgent counse1;

1ng role rather than a quas*-admrn1strat1ve one.

e - The impact of an Outward Bound Progrm can be seen in

Chapter III. *The survey in. this cnapter has attempted to take the
< ‘consepts of. the major counsel1ng objectives of pos1t1ve ‘awareness
of‘self ability to make declsxons and solve problems, and abiiity
to get along Wi th others through pOSlthe human relatlons, and show
that these counse11ng goals are achleved to a.greater extent.ln
. students who part1c1pate in Outward Bound than in students who do .

not part1c1pate, even though\vgth grod%s have access to counselxng

in the school sett1ng. The results of the survey I feel are some-

what'indicative of this, thus suggesting that the null hypotne51s that

there would no d1fferences in ‘self reports between the two groups

_ uould probably be reJected ‘'were a morxre sophxstzcated statxstlcal—

design employed. The d1rect10n of dxfferences clearly - favors the

outward Bouad student. : B g . L .

Conclusions .- . - . ' S

’

As a réSult then of surveying the ‘literature in the counsel-

1ng and Outward Bound fxe‘ds and survey1ng the two groups of students,

N

this wr1ter feels that sonme ccnclusions can be drawn:

- ob3ect1ves of guidance counsellng and Outward Bound
are qu1te slmllar . ‘

———- counselors have a great deal .of d1ff1culty in ful-
f1111ng the1r role obJectlves in the- school settxng

. —we~ the Outward Bound program is structured in such a
S . way that it fosters the fulflllment of counse11ng P
S : objectives ‘ - : .

a3
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- students who have part1c1pated in OQutwarxd Bound

Discussion

Thls

_confldcnt in decision making ~ and more confldent

scem to be more posltlvely aware of ‘'self, more

s

in interactions w1th others than those who have
not part1c1pated in Outward Bound :

students working with guidance counse Jors in a program
‘based .on Outward Bound concepts would seem to ‘be morxe .

likely to become fully aware of self and others than
are those who part}c1pate in a similarly structured
program without the presence of guldance counselors
guldance counselors worklng in a program that pro-
motes the concepts of Outward Bound are more likely
to fulfill .their true counseling roles and are more
likely to foster within students the concepts which
guidance counselors desire to promote. than they
would working in the traditional school settxng.

' J . e s
study hopefully opens the door to -further investigative

LY

work in exploring the relationships between counsellng and Outward

Bound, for there ‘seem to be many questions left unanswered. For

example, although 1t seens to be a loglcal conclusxon, there has

been no 1nvestlgat1ve research done to show whether ox not counselors

,

can more adequately fulf111 the1r counsellng roles 1n an Outward

I

Bound setthg than They can in® the traq1t1onal school settlng. In

; addition, the qhestlon of whether students in an Outward Bound sete

ting would become more awarxe of self and others with a counselor

- preseﬂt 1s also unanswered for whlle 1t seens to be a log1ca1 con-_i

clusion, there has been o schclarly comparzson made betweeﬁ/groups Lo

A

'who-havelhad;the.benefitvof a counselor and -groups. who have not.'lujﬁ

C i

In order to come to some ronc1u51ons about these questlons@»wﬁﬂg

as well as to ‘be able to compare student self-reports of attxtudesW;[r

toward self and others from a much 1arger sample than was avaxl-’

‘able to this investigator, it is recommended that a pxlot pro;ect S




O

ERIC

Aruitoxt provided by Eic:

Iy

inherent ln the Outward Bound philosophy.

of this ‘writer would be the xclatlonshlps
cepts and the'Outward Bound concepts, the

for those who have expertlse in the areas

~be undexrtaken in the Toledo area that is babed upon the concepts

Whlle the main concexrn
between counseling con-
potential also exists

Qf'curriculum and the

&

academic d15c1p11nes to’ study the lmpllcatxons for their progzams'

as well,

educational program.

AN

and as a result evolve from this pllJ!istudy a complete

5~
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SAMPLE OF THE QUESTIONNAIRE GIVEN TO;QUTWARD BOUND GROUP
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It has been éome time since you haye'zeturned from your -
OUTWARD BOUND adventure, and hopefully you have tﬁought a lot about
your_ekperience, perhaps even‘commuqicatiné your thoﬁghts éo youx
 instructor via leffers,veté.

-.I am in the process of prepariﬁg a'st%dy q?\OUTWARD BOUND fof

‘& course I'am»takinguat The University of Tolédo and would like to
aslz that you share sone of your feelings.and attitudes with me by’
answering the fsilowing<questidns as completely and as honestly as

you can. Use the reverse side of the questionnaire if necessaxy.
: . , -0

Thank you

ke

S o : . Mx. Lovett



\

As far as understanding nyself is concexned, I

I feel that as a person I

[

Toward other people I

~

'

I kind.of feel that I am basically

when the time cones to make a decision abou

t something, I

My ability to 1ive~dhd work with others is

when a particular. problem ox obstacle is pl

aced in my path, I

c

Shaiing things with others is

Goals for the future are

B

K
4

i

\\.,-ié

when I'm in a group, I

v
0
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E GIVEN TO CONTROL GROUP
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I am in the procéés of studying student attitudes for a course
I am taking at the University gf Toledo, and for this study to be
of value I need some responses from you. AlthoughlI'realize that
you are pxdbabiy quite busy rigbt-now‘and have many other things to

occupy your time, I would appreciate your cooperation. Please

" respcnd to the statements on the next page as completely and as

honestly as you can. Use the reverse side of the questionnaire if

necessary.

Thank you,

Mr. Lovett

o

)



o

1. As far as understanding myself is %oncerned,»;

V.

2. I feel ‘that as a person I

3. Toward other people I

1

4. I kind of reel that I am basically

5. When the time comes to make a decision about something, 1 _ '

i
/

6. My ability to live and work with others is

7.‘CWhen.a particular problem or obstacle is~piaced in ny path, I~

~

8., Sharing things with others is

£

/9, Goals for the future are
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